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What is a sustainable school? Are our sustainable schools
Integrating projects across campuses

and into communities?

Theoretically... In reality...
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framework to put theory into action and provide a structure to create ‘wordle’ above). The title of ‘Sustainable School’ was given to each k-12 school by one of | |
sustainable schools. We propose that sustainable K-12 schools must the following certification programs: \ Sustainability categories< \  sustainability categories
implement sustainability projects that cross scales and disciplines, as seen in e U.S. Department of Education’s Green Ribbon Program
the framework. It consists of three layers: (1) the sustainability foundation; http://www?2.ed.gov/programs/green-ribbon-schools, Distribution of Integration Ratios What is the relationship between the # of projects
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normative concept in that sustainable solutions must seek to provide best
outcomes for people of current and future generations and the natural
environment.
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